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midst of these developments, it behooves educators to stop and try to understand the import of the
current groundswell of movements seeking to better society’s understanding of and interaction with
water.

The concept of Water Literacy is traceable to 1994, when Ayyappa Masagi founded the Water Literacy
Foundation in Karnataka, India. This was in a country in which drought and crop failure continue to
result in extensive water conflict (“Inspirations…;” Joy, et al, 2009). Masagi’s work gave inspiration to
this project, and so did the experiences of Palestinian refugees in Bethlehem, who learn about the
properties of water in science class at school, but who feel powerless to manage, use and preserve the
water they share with Israel, which controls their water supply and turns on the water on a schedule
they cannot always predict. The former director of the Bethlehem Peace Center described a fountain
that was donated to their city by a foreign assistance agency. She said it had to be turned off, because
the children, having no other fountains or pools to swim or splash in, “wanted to touch the water
playfully,” creating a hygienically problematic situation (J. Anastas, personal communication, December,
2009).

Water shortage is a growing problem worldwide, and it leads to conflict. Unfortunately, we can all
expect it will impact our lives in some way. Climate change will only intensify this problem over the next
generation. But there is plenty that we can do to address these problems as a global community—if we
understand them. And that is what motivated this monograph: trying to find ways to build a better
understanding of water in the next generation. Through two events—an International Symposium on
Environmental Water Literacy held in September 2012 and aWater Literacy Open Forum held in
February 2013—educators, business people, journalists, academicians, and activists in Japan and several
other countries contributed their expertise to a dialogue about what the next generation needs to know
about water. This monograph is a consolidation of that dialogue.

Whether we are considering Japan or any advanced country, or the countries providing goods on which
we rely, or any other country with which globalization will put us into closer contact over time, the
importance of better knowledge, skills and dispositions to deal with growing water concerns cannot be
emphasized too strongly. The kind of knowledge about water that will actually be necessary, therefore,
is a topic in urgent need of addressing, for those of us who are responsible for educating the next
generation.

In this dialogue, and in this monograph, we undertook to discuss the sorts of knowledge, skills and
dispositions that young people will need before finishing their basic education. We looked at various
scientific, technological, and social facets of water itself—both in Japan and elsewhere—and we looked
at the learning processes and the education systems where learning takes place. We examined both the
sorts of learning outcomes to be expected and the methods of effectively bringing them about, including
how to communicate to young people a love and reverence for water. The monograph is thus organized
into four parts, addressing (and thus entitled): The Necessity for Water Literacy, Educational Objectives,
How to Learn and How to Teach, and Special Reports (covering the two Water Literacy events that led to
this monograph).
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