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ABSTRACT

HAROYMERE (5 HEOHE TH L, il - WLOMFEOMRE 233227 —2a v 2XAH L
THEEOFR, IIa=r—2a VEHoWRZILBICETERNLE LT, [ROE] v ftarit
DHiT7, EEHBFICBITA [KOX ] ok, #£-5EH] ﬁﬁ%'ﬁ’? Language Awareness 047 ¥ CTHF
RPHEATVD, KOEDESR, [AOZEHERYA, (Why), fiIZKDRED (What), DL
ICRDERFIERIFTZEDTE LD (How) 122V, M) \ﬁd)ﬁ’a TFE A SR L RS EE8 L2,
[RO&] O|MZFFE2O05F TR, WEGRACHEEERICEO X, AOX2E_SiEEHD
BB LZTVD, BHEIEL, [ElE20L0! owf%xéjm%%ﬁu#lﬁA;ﬁ&khib
TLEEBET TU—T R ERT L, EROMRE, ik VLI T 25020 E I, FHOR—
AW D, WEFEEENOBERELEEREST S, 28T SERBERLNEDRDH D L0072,

The present study focuses on the notion of 'noticing'. It is argued that noticing can commonly promote an
understanding of language and culture, enhance motivation to communicate actively as well as, and
communicative competence; the goals of foreign language education in Japan. The role of noticing in
language education has been explored in such fields as Second Language Acquisition and Language
Awareness. Referring to these two research disciplines, this study explores: (1) the definition of the term; (2)
why noticing is significant; (3) what people should notice; and (4) how noticing can be enhanced. How to
perceive noticing differs in the two fields. Based on theories of cognitive psychology, the former sees noticing
as an initial stage of internal acquisition processes. The latter takes it as one approach to language education,
which attempts to incorporate opportunities to think about language itself into an existing curriculum. An
exploration of the issues seems to suggest that awareness of language and culture can produce a number of

useful effects such as the acceleration of learning speed and the promotion of motivation to study.
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1. [FUBIC

R 23 SEFE D H/NEAREE 5 - 6 4R IZ BT B4
EFRGEOSME/mIE T Y, HAROINEEEE
BHLWREZ D2 TWb, LeLAa2S, HAR
B AHEFEHEOHMICE L Cd k& 2 R2E
3T bNd, TNIEROIODERENL LD
(1) S5l ey 28B*E0 5, (2) 2
a2 —varEMA) LT LEEEEFR
(3) a3a=r—varieh LizFEH) %22
I FEIREEH OPCTHH SN TS L) I,
NEFEHBFEOFAEII I 2=/ —Y 3 ViE
DERTH Y, Fik - VLOHFLEEOF HIL
INEETLIIOTCHL, FHaIa=F—
arvRNINEE AL T, il UL~ OHH
WHEIZEFES, LVEBENCII 2= -3
A ETHRENEOILLEZLN, IO
3OIIMHAMTENZERICH D E VD, LI L
LHG, Bt WLoMERL, 33 2=F7—T 3
VRS LT LEEOERD, W) F1TLD
HFTERMICED L) ITRESN, 33 2= —
va v EMIZT I EISHETOL D, 1I2onT
T RHEBIIR SN TR,

AIFTIEZ O3>0 HIEEH % el 1S S &
LERELT, [RO&%] LwIiarity LI
%o FRICERER LIS T2 EHROBE T VA%,
H - HEOSTALREE T 2R CEE, R
ICI33a=7—2ar&TB) LT LEE L
TIIa=r—a VEETIOBRICED L LIRE
L7z, SRR LIS T2 0203 8FE %
AL, FICE ZFFE A 4% X Language
Awareness (LA) O3B CTHEZE DS D ST Ww
5% HIEEIERRAM L EOHRICE I VWTEY,
B RO XA E SR REROE Bl L
Wz, HLHFEEOEHEEANORIEDRI O A4
TNEZOSHEEAOBRIGRI N EBEVEE R
54TV % (Schmidt, 1990, 1993, 1994, 1995),
SF), AIaHF—TaryRHOERETHE
PEIRSEL IR L BIE, FORMEEIZBNT
[ROX] BEELEHA LT, BETIE, F
IZAFYA - -0y GEEEHLIEE LS
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FEHBEBORO—2oT, ERERHERED 7 T AIIB
WTER - UNOEFRT =05 280, Thb
DOEFLZ RS, FRFEHNOBERRFHEE LS
O, FoERTHIEN 2 SRR e OS5
AL L TWwWA (Hawkins, 1984 ; James & Garrett,
191) ZO2 200G EZZH L 205, [5K
DX| OEFREBE LR, [Ro&] ITESY
BCIBEREN TR 205 (Why), HE
M ICIZZE D P TIRDO »E 5 < & A (What),
ZLTEDIHITRDOEEF|IEEITILENTE
HDH (How) 1I2DOWTEET S,

2. [[3E] DER

2.1 EEEFEEZECBIB[RIE] DESE

E_SHERFEORTHIIBIL [RO&] O
FIZOWTIE, Schmidt (1990) ASBE 2% %,
RN EL A IS HE D X, Schmidt (3 F ¢ [ Ak
(consciousness) DOMIFEZHLY) U, [Hikl 278
ZEEFHIIBWTED L) kE R R -T o0
L Twd, TNETH_SHEBITEER
(unconscious) 77Tt A7ZE LT, HEi#kbn 7
OXrAZOWTIZIFEALER) LIFoNTI %
Molze LAL, SchmidtiZ#FDEE X (ZDOWT
(BN 270X AIFHEFEOH 2 HEICB W
THELEMETH Y, MOFHMIIIB T HIEHE
BRI D D (FCILIRE FUIEH) ] (p131)
ELTwa,

Schmidt (1990, 1994) 12X % & [k 13K
DADIHFITAHIENTEL (1) [RO&LL
T ? 7% wk | (consciousness as awareness), (2) [
H L L C?»E#] (consciousness as intention), (3)
[k & LTk (consciousness as knowledge),
@ [arybro—)e L THOEH] (consciousness
as control) . % FEEBMETHELN T2
[Zo&] 1, () ["Ro&x:LCoHE#Rl T,
Schmidt (1990) (X2 [RDO & & LTkl
EEHIZ30DLRVIIGFIT TS (1) FI% -
2 (perception), (2) 4 D & (noticing), (3)
Hif#% (understanding), EFCD3 DD L NV DA,
(2) SO & (noticing) A HE_SEEMHCEER



HEZ R T LR LTV 5,

Noticing & |3 SO - 724D & (focal awareness)
DZETHD, SOLALTIHE, BAILZSFE
FRFMOB P LHED D OIZESE LT, [
NH9 7 %% B | (subjective experience) & L C 53
ZAEo CHEHB TS (verbal report) Z LN TX %,
L2L, hEoEFELoN#EEHHT 4, 220
TA Y DOROFEN T WIEICEBIT 274 L, SHEI
LB RPN H L. o T, SET
RHPTE LW EPLTLY [V Tniwn]
EEE A %V & 512, Schmidt (1993, 1995)
X, 2o %] oL~ Wiy —F v 7 AE
(TEZELE) WD) N—H )L (rehearsal) & ZEW
Bb2d by, L7 HhE RIS
LB S L L LTV 5h,

2.2 LAICBIFD [[3T] DES

LADFNGEA F) A TH D, 1 F1) AT,
20 AL RIBH D B BERE & L C O SRR E ST 0
T DN FRHERERE ORI ZIL > T n
EMMEREN TV, LAIZZED L) Riiiho
O [EEZ0LDIZDOWTH 2 5] (teaching
about language itself) Z & % H 1) F =25 LD
HAAND EV)FH LWEERET 7u—F& L
THRE SN, 19704 LIEIZR & R 2 &7
(Hawkins, 1984 : f&H 1999, 2007),

LA OEFITIRIE Vo RFETIE, SFEERESTE
RICHEB 2 E#R LT 5 2 L TEOERBICHT
B BN 2 A, SREICHFIET /88 —
YEHMREL, MoOSELET SE8)), XY EiE
DR, FEEMHICOWTE > TV A EES
Rk A 5 BHNEHRS /) 2 FK b3 (Carter,
2003 ; James, 1999 ; Bolitho, Carter, Hughes,
Ivani¢, Masuhara, Tomlinson, 2003 ; Hawkins,
1984) o JRFETIZ19804EM 5 FIZA F) A%
e L7zg—uySGhETRES - SAEREE o7k
SEHHE D L ERE I L o TlibIIBD 725
FEHEO-E B0 5 720 OB O SR
1E#) (Language Awareness Movement) % 34§
(White, 2000), 2 F Y, LAIXEAMICE L SE
REI L, SREHCH BT A UEN 2 BB O ST &

BT 5,

LA7 70 —F OFEIE, #mhLo T#H2 5]
Mo, FEELPEFEIZONTUI»Z [FRT
5] ~NOHEOWEHETH Y, SHEHEHCSEERO
HT - MLESICOWTOERE SO H I LT,
IIa=h—a BV, SERIFEES
AlERY 7% (power) ZDOIF &L L& FDH
e LTwd, LAY, SEOFHEBEEEH
HLTEY, FEOHmIZIZIED VTV, 52
FEROTZE & 01k, FEERNLRENEL , EBYHE
B ALADOKRY)ERE LD 2T, i
DEHRTED L7200 FSERTEHZ LD L)
B 711) F 205 W) AT 2siifge
ENTnD, LoT, [RADOZ] BT 2ERD
Schmidt D FBHLLIRFIC DO VWb DT EiE- X
N LTwWiwv,

3. ¥ []RIOE] FXIH?

3.1 FE_SHEIEWMAEADSEAD [THE]

EEREEANE TR, AMPED LS IZE
SREEEETLINIIONT, HA LB S
NTwa, [RO%] OEERZFICE->TVS
D, BLEWHERT [—RNREE ] OB,
IR BBMSLABG CTH 5 (KB I - F52-
M, 2001). FEHISLABEGHDE T IV &R > T
% O, [15 WL 2 55 (information processing
theories) X [ A F )V H 15 # 5 (skill acquisition
theory) Th ), IO OHGIHARM, ZEikW
AR, £ 0 X IHBL L 72 HRA~ &
AT 2023l 55D TH %,

I (2006) 12X 5 L&,
[ 2 ] (noticing), [H f#] (comprehension),
[NFFAL] (intake), [#t4 ] (integration) & <) 72
M7t Az d biEA T (Ells, 1994,
1997 ; Gass, 1997 ; Skehan, 1998), [ % | X
A4 27y MVEHRLES S RURLEAN LSS
LEIEKET, Z{OEHHEBICHLT, £7¢
DEHANOE D E DRI L, Eo5HEY
WRHEEF R NVEEZLIENTEL, LAIL,
[ROWIHE] L TEBICHTSC LIRS

E_FHERI
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e 20, [ [TWEL, el Lw
IMBERELRNWET T M Ty b & LT 2
WZ1E 7% 5w, [EHR] 1I2BWTIIE - =k -
it~ ¥ oo (forrn-meaning-ﬁlnction map-
ping) X WM FFEIKFIE R (hypothesis formula-
tion), [NTFAL] 123w Cld b S B FHHGE
(hypothesis testing), [#t& ] (2B TITEBLL
BB VETH B TIE DK BFEDINETH
WHETIZIE, KEOA Ty M EMHBEDOT Y b
Ty MEEISUETH 5o

(B, [NARAEL, TReE] 2 oM 7t
AN I D5 ) DIFE DD DB EVZ D, F
EOLXVIZEDbEIA YTy V2525, &F
EFnaIazr—varigBIsmses e
T, HAHRERMBRELMRT T LIETRREAY, K
FEWNOFRLZTTEATHOIEHLNT, o
Ia=y =Y a ViR OBERICIEHEEINTOESE
RSB RIES 9 LrL, @7 at A
DE—EETH L [HADOE] OREITRS 728
R ORI THICIRET 22 LD TEHEER
bo [RDE] W¥EFFEEBET 2 BROE KR
ThcublE, 20 [GO0%x] Otz b o L&
LGP OEFHEZIT) 2 LT, LMl —
HOBHBIEZ ST LI LD TEEES ),
2%F0, HHEFEANOEHRE A Ty MLE
DRCERETEHOLI LN, I3a=r—av
BIDERIZEN L EEZ LI ENTE D,

3.2 LAPSEZRS [THE]

LADGE T, ¥ [RO&] BRU7ZLE
bILTVWEDEL)IH? LAIZOWTEFEFE
BEDREPYPEHE I N TV B DS, James & Garrett
(1991) &, ZOEEMEZ KOS DO B
BHL C\w5 &5k (affective), 14 (social), /¥
7 — (power), #R%1 (cognitive), HEJJ (perfor-
mance) . [HFERIEITE & 1%, SEICHTAMEAMN
B - BLLOZ & T, LAKE OHOI 2 %
ELTWD, &5 FHMI E DB Lo 72
NI 70 JEAB L RR R DRI  % Rd % 2012
ECHGLTEBY, STEAENOEREZF - TH
59 ZEHEFHETIIEETH b S
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L, SERULOSHEICR O X, 20LHME
R AND LN BEIETHE, I—T w3
TR 2S5 T 2BRoMc, B—5F
EEERIEN L o TV b, (kG EET T
4 & 38D LR T O RIE & 83 5 1%
BHREHRFTETMAL ZENTFHEND, 20
LI RE L - LEFEASETH L AMBMRE R
LEARFLEE TV ET, AHERESE b~
fif - B, REION RS 2 HDEEZL v
Lo NU—LIE, BEIILZTENEY, SHEERY
AEBEEIOZ &, FREICIIEE R3S
WENDOEW®RLEH DL LR, BUAE, BE #
&, A= XN E, FEGRIANOLEES
VETDHRADDH LI EEMY), BT LE
WLEFFOZ L ThH D, RAMMEIMT L X, FFEIC
LI R BE TR 2 BN 5. Sib
T A E#emb b2 LT, Ny — 1L,
Wi, Ty —4b, v— Ak EORARES &
MESEDZENTED, WiAIZ, RESRIEIT &
X, SELSHEMHEIOZ . FEFREEORK
HIZIZE SICSEERENOBERICH D L v
5o LA, SiEICHTAEBREEOL I EPE
B SRR O IO %05 LW IRED D
EHEESINTWD, 2oz, BEOTA T
TATAREDLZE, HEFHZRT LT,
B DB ICH S THENBULAS HAL L 8%
FETAHIELREDPLADORIREE LTHEITLNT
v % (White, Maylath, Adams, & Couzijn, 2000),

Il

4. f@ic [[RIL] REH?

4.1 FEFER/FDSEZRD [AICKIL

AT EFERZEICBIT S [A0%] oRY)
SH|ELTVLA, ZEOHTEMAIZ 1]
1295 [RO&] 2RETRELDIESL )9 ?
RAMEZSEHAUIETIE, Ko& (Eln%e
) ORBEHIZOVWTEIZ2DDRMEDD b
1D HO L, SFEAOEHS OERIZOW
TThb, 5B AGKRINLTCHELZ LD
(simple structures) & #F4E7% & @ (complex structure)



DN AT AT EDITE LY, FO4-HE)7E:
LTRSS TSI LMD Do 22 HDRA
X, Bl CEEIREZOIIMELFIHEE%
D, T SEHMLFIERA Lo, L) ME
Thbo UFIZENZNDORHEIZOVTHER T
5o

SEAOBMSOERICHL TS E S 2R
WA B Do Bl Z1E Krashen (1982) (I flfH. 7 57k
B id, B - HRsidcEkrsilEz oL
L, ZO—FII=HEO-s BT T\ 5, #HER
AL TE X2 RSP BIT 25 L EHOREH)
b0 L, WhER X% &2 Bli2g81 Tw
%o Doughty & William (1998) (Z#4E 7 SaETEX
Z2ODMMHIIFIT TV 5, 1DHIE, HGA&cE
(dative alternation) @ X 9 126417 L o3 HIOF
WAL DD, 20 HITHEFO L ) IZHERI - 55
HmiicEME 2 I TH B, &6 5 L BRI KM
T EC, BB OFRIRITHE L W) i x
oo

Hulstijn & de Graaff (1994), Hulstijn (1995) (&
LR E HIEL T\ 5, SrEOBEM S 1Z
WOFERIHEINL LR TWD @ X7 SiEHE
7 (EFE oM ErHoTwbA), H
EEh L BEE L OBEE (HAGE L EFFEO0EIC
EDLHVDENYEDH LR E), HDHFEEA
OBEBZ L EH, SEEHAOGEME G
BIND S %07 L), TROENHEIRDE (IO
BAB, SRR EONLHEE (frequency),
HAGHOBRE, SEOEMIE2EID L &,
INLETOEFEZZRIZVNLEREIZLREL
TWwh,

VanPatten (1996, 2002) %, S0 5H%
A 7w MLE (input processing) > AT L DE
TWVICEDSWTHAL Twa, #EHEBEERA YTy
b BB, BRI, SiEEHE L
D HFERIEHB O 2B L CEBRMIZLIE L, §
FEIEH ALY L HFIL, EBRMIME (communicative
value) O X ) BWEFEEHE 2 B8 L T T %
LR LT b, FinTEH OERMEIENF T 55
BEASAMfE (inherent semantic value) & T & (re-
dundancy) |2 & - THRES I, WY 5 HEAME

PEl, UETERZVWEFEENIL, 29 ThwgE
FEIERUZIEART L) BRI SN B FEA VS
BV, HATIED -ing3F0—BIT, ZoIRIE [HE
A7) W &) B 2 NAE L, [#17] 2%
b ErosiEELRicfEbns 2 L iddbin
DT, MOFFEEA LD LESMIUI NG &
EZONbo HIZ, ZARO-siE [= AFRHE]
&) BEMifEIX 525, “He” X “She” D & 9 7%
FREEHIZ—HIMDONLDOTILETH S LV
bo ZAFRHEL-s & HEATIE -ing & }R5 &, Hi#E
BHREL DM SHEEA L AR T L TE,
B O HEEASHE F 2 T AUEERR L L X
NAHEZ EFIFEAERVERESN TS, Van-
Pattern (1996) & 512, HEEOHH AL
A, FEH - S ONE R E OB R K (sa-
liency) AFFERXNOBM SIS TH L L TW
Bo JEHH - EFHT, APLADRL, HE-
LHTEAFICEIPNL SN, FEEOE
BEJEZOLWOBFEFEL 2D EEZTWY
5o

¥ 72, Dekeyser (2003) 1%, SEZTDO D DI
BT AMES OIS, HIRE, EFE, EMEL SO
ANZEDSHEOBRMSIZERE LSz LmETw
%o HELEEERDEE L VDY) L, TOEFE
R A NI 2 HMADREIIC L o TEVYH L &
LTwb,

SRR OEM S OERIZOVTE, RBLA
EVHEA DD LN, FLobl, EX
B - BERERYICHEHMET, ERE - SRR HVE W
SRR EREDL, 33a=r—YaviiBn
THHASNLHEEDS VR, NERSHERRL,
ING RO E L OSERA L) LM
AT e TEL, LLABbRkFERIE
X, »2EEER AWM, O LE LI
EDEpETAZLEEL L, SHEEAOHL 2
DEEWVIIIEANEDRD B L) 2872, HAE
AT ILIEEL L, BSEEEMED M
X, Ay b a— L TE LTI W
ZERRIELTVWE L) IZEDbND,

WIZ, 2050 THDH [EilkL THEHTE
S 20wy, SRR 121
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BFEERHERPEATHD Z s, BRLY
LERIEAERTL0EH L. LA2L, #HHES
OB LA DX ONEEEXHLEL I LIET
E57259, BlziX, Dekeyser (2003) (X5iEH
Al & TH 5 L (veryeasy), % L\ (easy),
LNV (moderate), 972> L v (difficult), &
THEEL v (very difficult) 520D LX)V IZ5)
g, ZRENO LAV BT B BRI 2
(explicit learning) DORIEEIEEL TnwbH, £ TDH
L ETHELVWEREBIZOWTIE, A2
EORRIZZ VA, ZOMO LIV DWTIIK
DEIBRDEDHRDP B L LTRET VD 1 HL
WIHBIZH L TIEBHRM 258 2 R 2848,
LAV OIEBIZ DWW TR 2 S EE A L~y
T AR, BLWHBIZOWTIE, EiL
TFEHAZWRT 52 LT, ZORZTOSIEH
HICE#N 2 EET T 2BE8E LAY, KR
M7 52%  (implicit learning) % & 5 )R A FE
T& %,

Dekeyser (2003) & [RIBEDOIRFEII S F I F 4HE
SERFFEORTHRA Z LAY TE A, # 21X Robinson
(1995, 1996) %, #ELWSFEHHOBEAIX, I
N FR EWRN TR EE LX) RN %
O, Fz, BRI FE IR L SHEEEOHR
BZRIED B B OOV THART FORER
L (R 2EFFEHEWAICE LT, RN Z
FEIFENNTIE®H 205, HLBREORISREIR
I b I Dotz ZOMEL, BLSIEE
BIZBWTHRN 2 %3 1€ =% — (Monitor)
ELTOREREL, =HBlO-sD L) LHHES
EHHOFHIZOAENTH L ERT T 5
Krashen (1982, 1985) O HE RICK 3§ 5k H &
o7z, FFROERIL, MOMETL R LS,
Gass, Svetics & Lemelin (2003) %, £ %) 7i&
TECEHLELTHIIELTWAT A T AN344
EXPRIC, Wk (4 ) TEEOSERIE), WEEN
WeRE (BIE OFNI B2 5 E3E - ¥ IEEOAL
), Fhge (EEELFSEoEREY b OHEE) (kR
AR ZFEOMREMIE L 72 T DORR,
PRI 72 B R R AT & < BN DO HHEE
TERERIRERRIZB S A HAIOFEII BT o7,
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512, Master (1994) & Muranoi (1996, 2000)
D7 TIXEE D% E, Carroll & Swain (1993)
& Robinson (1997) D7 Tl 5% %: (dative
alternation) DFEF BT, Hilkil 2 58 5%
RIGTH DL ENGHh o7z T DIFZEREREN
RLTWa Z L, BHLEREAZTTEH
M FEEAD, BRWGFZEDB ALV
REBEANTEN) LA, Lo TERAD
2OHDFMTH L, [H#BL TFHEIRELD
FHELERBERX 200, The bEMLSHET
KeOh] \THT2%E21E, MATHLEEZD
Z &M TE D, Dekeyser (2003) AYRET S L9
12, ERNEHIIEBOREYHO L, BT
LWV EED L, B SHEEAANDOR D S 2R
HET 2% EORRNH Y, BERLEZSEESE
WREOET MY T 2 HPH L EHER DL LN
T&EA759,

4.2 LADSEZD [AICKIKNED]
WIZ, LADOGEFTIE, Ml 120 (R&12L
RELTVLIPRTAL ) LARSFHIIHLT
ERN R AL ES I LICLY, BiE - X
ILZD b O~NOHIKRE.LEED, Fikx o+ 5
NREF T B TREMIMEWC 2T IOFE *
HELLTWD, ftoT, FEHOMRIE, Mo
LHFEHAREFREOFEEZIFICHESL T, boLiFE
IR EF b BlZIE, LRI RREOHZ
FHoOWFEo—8E LT, 4 F" A University of
College London % H.0MZ, 1964 4E7> 5 1970 4E D[]
WCBFS SN OF% 4 72 LA % 50 5 SREIEH)
% ¥ L ¥ 7> “Language in Use” (Doughy, Pearce, &
Thornton, 1971) &\ 9 EHi2IZ110d D= v
FPEEINTVE, THHDI=y MI10fEHO
TGP NTED, TNENHSFHEEHIZH
THRO3IOOHFEHICHEL T3 (1) [F5f
D K E L % HE] (the nature and function of lan-
guage), (2) [E7E& M A (language and individ-
(3) [§7k & NMtt 2] (language and
social man), [SFEOARY L HEE] 1212400 T —
~ (BREEAA7-00FEMH, KAWL SE
i, BE&I RV, SHEONT =) 2 EH,

val man),



SHEMHZOL DI T 2R 2RO B Z L
T&5%, [EFEELMWAl T, 3200757 —~ (B
FRLBIZE, SRl ol SRELEE) AT S
2T, EAETICBIT 2 FHOEFNIOVTO
HEHkrmw L, [SiEE AHEE] 83207 —
~%ah (MANBERICBITAEE HSG
2B 5555 HESHRIcB) 5255, AR
DRI T 2 EHROEHEEZ L, b0
Zv MREBLT, SiElide SiEELEok
IHDLNTVDE R EDVTEMETED, Wik
MICIEEFEEM NI 2R eI+ &z BE

ELTW5,

Tinkel (1991) 1%, 19814E75 19884E % T4 &
V) ADERICBITBEHEDO 7 7 ATHASI N
LA I — 2 TKRDO3DOEMIAE I b7z
EIRRTWE 1 (1) BHEEENTLHIERITILED
IVICEFRTLION? 0 2) LEFEIEDL
ICHEREL T 200 ? 0 3) HHEFEIZED
Ioicfibncwszor? IhsogRIE, M
PCSCEFHI R 4 O HEE R IR &2 [T A5 DT
X7 <, SREREHNICIZ T b, BRI
LT FIOEMEHTIE, [232=F—
Yarvl t [BF] OEROEVIIOVWTE R
b, BEllLoTHRHATELDEAE—FOD
B AV MNEA—Yay, AMLRA Y —2EK
R L 3658, HB20HEE TIE, H#E

DOFERERE, ShE, X, BEFOREEZ RN,
BIDIHHTIE, FEmoOEK, WX BERE
(deictic reference) 725 bH T EHIE, S/ O F K

(connotation), =i&1T%4 (speech act), I Ay 7%
K 0@, M OJF (dialect) =l il ik
(register) 72 &% %E L, MILICSEEITWIILE
LT 2HDTHE0E V) HEm T < < %o
X 52 Donmall (1991) 1%, Eikx KEMYIZHR
A, BERICEBRER O ETAZETRD L) %
Hka s enTarmliTcnsd: (1) §
FRCIIFHsH L 0 (2) FEAANZHEMIZL -
TS NLZ ENnH L 3) SiEHAIHE S
NTdha3Ia=r—2a 3li+s; 4)
A TCOSEREMHAMEZ A LD L L (5)
EXILIFLFELILIIEEY  (6) BNTH

DHREIZOWTEHETHEEENZE LS 0 (7) i
M3 %  OMESDTFET b0
PEEFEDLE LAILBITARDEDRS
RIS <, WFEE Vo ZFEOFREICRS T, &
FEVAT AR RA AN OMBITAZ LT
ERTDOLDNDOEHREED L) LT HOIKRE
LYIZEE 2 5.

5. EDKSIC [RIOE] ZRHDN?

5.1 EEZIEBMAENSEZD [EDLD
[CRdE=EDHDH]

[ZOo&] 1ZEDLHIZ (Howto) HHAH I &
WTE L0 ? BSHEARMREII BT ESE
GEEDSH D0, KL TROADFFEIIFTT 5
CEWMTELESY (AT Y, (2) T
NTw ok, B) FAY, b)) Ay Trar,
UTFICENEND Sz #8503 5,

HE—SEEENEROD L RO TREIZA
DTN EZITAIEICE o THATHL LD
2, BIEERHBIIBVTHA YTy MIARR
LHDTHLEND) ZEIFHAOREETHS I,
L2L, RO &EEOLDIZIZEDL ) Bl
Ty VG2 AT ENUBEROEL I, AV
Ty MBI BW T, MivwEiEERIC SR
HTHIEBL A E—VOREZHHBT L L
M HEZR 726, Krashen (1985) 2%RIET 2 X 9
R [HETRERA > 7y b2 REIZE2 5]
LWV HETIRADZEFRINIZLwWE-EDNS
(Long, 1996), RO & %&b 720121%, 1~
Ty FEHIZHEZLZDOTIE LR, 41Ty NOE
LA Ty POVWREERRET 5 2 &I
GAHEH) ROZOFHENVEMTLA T b
DZFIZ 2T, Schmidt (1990) 1Z KD 2D DHE
WaZFCTwbo 1D HOERIZHEE (frequency)
T, HAHEFERRDA 7y FWNTHDN S HE
DEFIUTE VT EROKERDPE L b D)
Tl WERELMFHENTWLIZLEDS
T, FHEORDEDD A CHEEV W) B
W —21xH 5D, 4Ty MIBWTHEZ
b HOoBERMMEDORmWEFEERIL, 29T
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370V DR TEG SN L R— AN & v
IDIEFEILHMENTVBEIETH D, HEDSHE
ERIZEOWTIEZ LGS, A7y FORTff
PNALHEER L THZ LT, TR THE
WDEL bz b, 22HOENIZAME Lo
SV (perceptual salience) T, A4~ 7 v MIIB
WTENZTHILS, BHMENRT Wz ERS
Bo BlZI1X, “liked” D-ed7z EIFMFEGE TIEo X

NEEEINZWD, HENYOLCHART L0
D3 Ly, F72, “who’d” 7 &% “who had”, “who
did”, “who would” % S BEEDRA e TH V£
WRIZDRDELEVWEEZONL, T EH
7o CRRAE NI WHERRERIZR DO W TIZ L Ww
Ui, TOMREmCEET L, THEIICRY
LCHR EOBEEE T BOLLENH L7259,

20HDRDE R EOLHER, HENTT Y
N7y NEBIEIR) ANDLZETHDL, T
7y MEBIOREH O 1D L LT, ERAHERE
(semantic processing) 7> 5t an WL EFE (syntac-
tic processing) ~DOBATVHIFH N5, EHALH
BRI BT ECEE O BRI 22 IEE & 1)
FIUT VWS, SRR LB IS BV T, RS
FC7% DT (BRBETD) (CHEREEZMIT 2T
7o, DF), 7o b7y M TR
WL O EPANRTHY, HBInkEFiEE
RICREAIT R T NUE R SRV, Bniwnwl s
EBT H701213, Hlo T B TR %
BEHEHSETHHATLILENH L, ZOLIRH
TR TWAIRS N SFEE (linguistic re-
sources) DFERRIZTGEHIEA > 7 bLELEARIC
BLWTEdhFHiEZI SRV EEZBNS,

Swain (1998) 2L A&, 7w b7y MEEH
ROEEBOLRERERLLT, [Eniznd
LRRBTELRVWER] Pdb, SnlznZ e
BALWVIEEREBT LI LT, HOOSIENH
DART G TREH DL &R D L (notice the
hole), F72, HAORIHLMOBAS LY bFik
RENDEVCADOFERZ LD LT, ZOXRBN
FAENH D Z LIZK D L (notice the gap), T
DEIBRDEPRI D E, REOEXHD LD
&, BEAF O 517k & FERE RS (consolidating existing
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knowledge) L7201, BEAFOHFRIZHESWTHL
WM A 37 C  (hypothesis formulation), % DARGH
WIEL WA E ) %% 9 (hypothesis testing) &
Tho T4 7y MUT LB, Bk L CHF
EDSHERANIEREZRTHL) LD, 20K
I MBI SRR S AEEL ICEb L 2 L
T, J)—BEnL VOB _SERENTEEIC
%5

ROEEBEBOLIDHOHEL, A7 ThHb,
YA DEFRITEOND DH N (Ellis, 2003 ;
Nunan, 2004 ; Willis & Willis, 2007), = & Tl
BHMETFTIWNEDNWIZF A7 DEFRERBMNLZ
V3, Skehan (1998) 12Xk A&, # A7 &1L, HiE
PR ZSWES LT, IR L 2 UE e H w3
Ia=r—a yORESE TN, BFEMRE AT
SROBRYEH Y, ¥ AT ERERSIEL T EITE
RS V), ¥ A7 OEREE & o TEHliA T
L EOEMAE LA A — g VIEEIO
Z L7,

Skehan (1998) HMEME$ 2 % A 7 1%, #eakLsl
WAESEAICE X, PESFEOTMEEL HIET D
DTHb, 2FD, AHFORRE ¥ v T NOKD
SRy y A7 ZREL TWb, Skehan lT5(D
EEEOLI AT ORI E LT, AT DOHEL S
(task difficulty) & [z &85 ] WAZFEITTW
Lo WUILHEEL SEEL Y AL, FEHEOEK
EED, BRI OEVHEELR o TR MO
WA 70 BB m F 70 5, F72, FAEITHEY 2 LA
VDY A7 T4 5 2 8T, FENOEEYR
BEAMEHT AL TER, 2, 2k
PR OVEE IR T LT & 2 WY 7 i 5 B
DIYAY &5 252 LT, BERULHEERESLD I 2
== ay - ANITATV—IIHLZ RS
AY BT AT ENTE, HEELEEE T B
B CEREERICDFEEEZMIT S 2 &5 TE
Bo EBHEFRZBERE FSHENUINT Y 2 L5
22T, s (fluency) 7217 TH <, /8
T =< v ADIEM S (accuracy) XM S
(complexity) ZEOALNTEXDLEMmLETV5,

FA7HRBLTRIDEZmOL2OHO K
[Ez 245 ] Baofft7, Skehan (1998) 13,



ANBOFEFEEFIIIHEASH 2° 0T, ERLHE
AR & AR LHELEAE DT & [ IC 1 DD X 7
HHOHRTHAESELDIRH L VWEL, YA 7%
T RIO@AE (Pre-Task Phase), ¥ A7 #4719 [
@ #FE (During-Task Phase), % A 7 #& Tt D
F£ (Post-Task Phase) D3 DODEREIZ41F, ke
BIZERDP SRR A IFEREEZ Y 7 M S5 2
ET, MBS, B, HHSoONT Y ADER
TEHEENTRELHRLE, [F23¢5] e
X5 A7 THOBBIHAANDS Z LR REL
TWab,

SR ERMEIRT4OHOROE 2 EHD
LHEZA Y523 Thb, Long (1996)
& Gass (1997) 34 >4 92733 ryDfTYH,
HE 12 B R S Pk (negotiation of meaning) % £ 9
L8572 arPROEEZOILNEND L
LTS, BRAHITEEOBHED 412 T
X WG (miscommunication) Tit = %, 24
fi# (misunderstanding) (227 255 7 — A Tl
BROZWIIRI S nrd Lz, 5o
TAREO =W T PEBETE LR — AT
&, WEEEFE LA 23227 -3y Lo/
] L) RBORBBRETFL LS, [505
W] HoEGRLTRORIESELRIATD
74— NNy 7 Bfiio TEREEED TS, Bl
#1%, “Is that what you mean?” & Hl -0 & [X 3 %
Ayt —I %R T A D D (confirmation checks),
“Do you understand?” 72 & & 15 o HLfiE % F 72
% % @ (comprehension checks), “What? Huh?”
Xy bt—VOWHALZHTICERT 250
(clarification request) 7% &A% 5, F 72, M T
DBHTOEZ T2V A Yy =V OREZHRL DS
—WaEBIET S, FTETRELTEVET
¥ x A b (recast) bbb, TDXIHIkEA %
TA =Ny 72PN LEREEE T 5 H
T, FEHBIHTOFHEIY AT LORR T v v T
RO ZENTE, FLMFELLRRPF Y v T
D B 72O R BFET R A Ty P L
ATEHH)ZEIZLY, FEEFFHEERLZ LY
RRMIRES T LI ENRNTE DL, 2N A%
T varidmB e e ET LD, BROH

LIMROPTHF LA LT7 4 — KNy 7 25K
LR EREE T2 EIL), HFRE
FRIERR SRR T 2 Bl B0 D8R D
5o BHEOBEAITORE S 70 PRI 1~
77 arihd, BEROBED L TELOMW
AR SALA YT arOhPRDENIED
NRTWVESZ 5D,

5.2 LANRSGEZRD [EDKSICTIEZEED
5h

LA X AR (method) T, 77u—F
T, JFEFETHEDNL TV L IFEDIREEY
ZaT VR, YINAL EEHFELR V. LA
BASNLEORN, BEEE, FHEOY 47
HEWIZ LT, IBEOHRHEAZDLNEN L
bo BIZIE, A FVARLFAVDOL)ITBEAL
WL K HENDS SRR, BAOFHEN
FEo RIS E R A#HOERES L S o»
¥, BEVWOSHEREETLEEL /S50
LAEBEOREZHMIZ R B, $72, ANEE LS
FHEL T, BAOREZEERBICRERENDD,
SR RERE N E DD D20, W) NEDE
REEEIRITNE RO WEALH, TDEHIC
LADEA SN LB X > THHRH R IES
BRICEALT 57259 7%, %o r0 L@ EAH
5o T, KA LOKEETIEIRL, HCETH
AEERDOFE A O, MAFE TR, W
B8, HEWE T 7a—FTlde <, BHEKT
LOVFE#LET Tu—F, LT, ML) bRY%
LW, FEEEFICLD [NE - - o - B
R PLAOHLWRIEE TH L &) T &7,
FHBEHED S —HIIF BT 2 B0
BEHATHLIDOTIRARL, EBOSEMH
F=F—% ML, HODONTEZLRNLEEL
TWLZEIZEY, SOV TOESF ST RS
FZADROEZRED DL, DX ) RFEANCHES X
BHEOLRERITH) LT, EiF - YT 5 E
WA, BRI SEE AIENICEL )
O TWw <,

B HFEE - EEMTEOF TN ED L) &
KN THIBHTEZ D 2 BRI 7% LA OFFE L)
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Wright & Bolitho (1993) 2 & o THAE N Tw»
bHo MW B IxFES# B #E (language teacher
education) (23 C, B L7z — @ OIEBI SN
552 LI Lo TEBMICHE OB BB OFE
NDRDOEEFHOLZ L EREL TWDH, SiEA
WD —HTH B WHEFEEE (reported speech) & [H.
R (direct quotes) ZBIICE T, TNH2D
DFFEDENNZDOWTORD E &0 5 %/
L TWb, FTHIEME LT, HFZ SN
Pk L 72 FEBROFLH (authentic text) % Fid,
FHRED L) I - BEELE o T b,
D3> T 2 BEAF O HlEk & B L 22 2558 A
B2 HT$ % (analyzing a text) , D7V — 7
AF T TEEAHR L 22050, B0 % B
LT WICHEE - BEFHEEROXFIZH
T5HEH Ov—)v) % HEEI L (providing explana-
tion), il % . CT2%ELTESITERVIITE
790 WAt a LTtk WEEEHAR, HIDPE
Z TG & @V % XS (consulting a gram-
mar), & HICEFORICE TN L M - HE
I T A MEMEE R & 5, FORED
B %3S % (evaluating exercises) o HFCBERE &
LT, BB TR OVIHEN R E2EL 2h 5
FEE B MEEAEN T %0 ZO—HOIEE) %
LT, A OISR AL L 725 Rk Ak
W2 BN LAV DTS RELIC 2 1), RGEHR
FEZe &\ RRANG B & 43 e BER & 207 TAT O 2
ET, BEDSHERNCHTLIADEPEmEL L
W25,

¥ 72, Wright & Bolitho (1993) 1%, M~ /2LA
HENCE T NLNEEFZ L LT, 7—% — (data),
% A7 (tasks), 7H-+t A (process), £— K (modes)
DADHRZFEIT TS, LATFEI TR S bR E
F—F =, [SFEIZOVWTOFHR] & [SFED
FB | O2FEFEN D B & L, AT,
FREBEDVHIFF > TV A SEA#Y RT. #
FIFHOFEE, 7, W CERIEHRINT
WAL FRET = —REE BT S 2 H0H,
FERENERTLIEEOETH DL, T—F —1F
YA ORTHERASNTHO TIEA TS & L,
DI ATINIGAT, i, B, ER, R
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SR, B, B, BRICE R B % EON
FPREINLTNERS WV ERL TS, ZL
T, FAZIERD L) 70t A %NS EST
ENZTE RS 8, S, B LV
R —nflio TNET S, A% 77— %fiiH
L7-dE, &y - BEFORHRE - X56E % - CTH
% MERm, WELAECH, BE TLA VA b—
IV, BAORROUE, HREl, WEEE Lo
Xihe Tz, LAIZEN, X7, Z V=7, 77
AR FHRZRIETIThNE RE 2Ll RT
o INHADDERZ LAFENIHY AND S
LlE, COHBERBICIBVWTHENSZEE DR
%o

6. ¥&H

AIGTlE, AOZDEFE, % (why) HOE
HHREI2, I (what) KO ARED, LD LD
12 (how) RO &% EHOLRENFESIELNE
Wige & LAWIZEZ S L 2358 L1z, 202
DOMETBEAIREL TWE L) I2, SiF - b
NOEBNEROXIL, FLEEEBONR-ZE
RO D, wAENE HESHEIEL NV EED 5,
HHEIFE B 03 2 BIREE L 2 Bl 3%, FEA
DENEZFmO L 8T ST AR NELD D
CEDG o TVD, DF), KOZXIIHAILE
T ANEFEHEDOIOOHE (B3 - X Lick+
LHfE a2 —TarxaAsr) LT L
g, a3a=Ar—3a vl FERICRES S
HZENTELEREL IV T VEEZLEA
Vo Tz, BAEOHARDEEHEF L, [HEIE
2A| NMEERT A0, AFVELCEER
BETHZ L, 2 W IFEEARD 2RO I LI
HHEPEPNTWE L) ICEDbNE, LrL, &
WEIEEZ b o TEIIMICHE L CHEsTEE T
5 Z LA RGHVERERRIZIE, bo L EMmm
BREMBHBVLEES . FHEBEOHENRIME
FEFEHERT DI, [SEZ0018T 55
Wl ABEOLEELMY ANDZ LITHFHZEE
bbb, SHRPEORE ST, INFIZBWTD
KO ERED DIVEREERTI A Y T /3N AO—FHIH



HAENLZ ERMFFLIV. LL, A
BOWTEEMIZED L) 7 [[OZ &0 b5k
HEY] 217213 X v, SREREZHED S
THRRI G Y T NAZREL TS LEDND Do
T/, FEEMEEEL T, SiEE RIS
RETI DIEZEDS, FRENOFRIMERRIER 7 SRE

MBI RD e T =5 —TRTLEL D
B72H9 e TNHDOMBEIZHY) ML L45ERD
e L 227259

Notes

1 TR20FEIT/NER - FEROZEIEEEER
i, FH22EICEEZROBHNETIN TV
%O

2 'R D& %= TE#u (consciousness) Y EH
{t (consciousness raising) % &L 1FHE
LTARWS,

3 BELAZAEEHBICBL LIS ERERE
T, BBRELNEBERBEZHEIDDOL
ULTEEENK (Hawkins, 1984) ', &g
TiE, EICHAEEHEE (EB) CWSEBRHLS
MKROE ICDOWTERT %,

4 BRI E (explicit learning) & &, EEM
CSCERBIRE R R T B & ZEBKL, 1V
7Y N EREICRIFTRDSESHICUERE
BRI 2BERNGEE (implicit learning) &K
O ZRFD,

5 Skehan D & IE, FERERMNEM (single-
resource) THIBR (limitation) AH B E WS
Kahneman (1983) DA ETFTILICEDOWT
L\%O
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