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. The Establishment of Democracy
and Education.

After the defeat of World War II, Japan was
democratized rapidly to a surprising degree.
However, that democratization was by no
means based solely upon the free will of the
Japanese people, nor upon their voluntary
plans and efforts. Rather, it represented the
result of external pressure and guidance as
a consequence of the international situation.
Without the severe historical facts of Japan’
s surrender and the subsequent occupation
by the Allied Powers, the promulgation of
the new constitution based on sovereignty
resting with the people, as well as the resulting
large-scale and radical democratic reform of
~ the political and economic establishments,
~ can never be imagined unless one associates
them with the tragic bloodshed of a civil war.
To be sure no-one can deny that Japan had
previously had some democratic traditions
and groundwork.* However, these remained
in a subsidiary position in political and

social thought, and never constituted the
major current in society. Needless to say,
these traditions and groundwork were by
no means strong enough to overthrow those
semi-feudalistic privileges in place since the
Meiji Restoration, or to execute a ruthless
and audacious reform which might crack
the backbone of totalitarian state power.
Despite these circumstances, however, a huge
reform, a result equivalent to a bloodshed
revolution, has been carried out within a
short period of time, and peacefully. We
must honestly admit that all this owes
considerably to the occupation and assistance
of the Allied Powers, and especially to the
policy of guidance on the part of the United -
States. - In short, the heteronomous pressure
from the democratic countries enabled the
democratization of postwar Japan.

~ At this point we confront two problems.
One problem concerns the relevance of
democracy itself, and the other is the problem
of a gap between democracy and the realities
of Japanese society. '
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If democracy itself is a system to which
those defeated must subjugate or adjust
themselves temporarily or unwillingly because
the military and political victors imposed that
upon the defeated as an order or a command,
then it may not be more than a kind of
unavoidable vice, but not an act of justice. If
this is the case, once the fact of occupation
is over, and a peace treaty is concluded, the
very honor and substance of an independent
nation would summon the courage to throw
democracy away without any hesitation.
However, if democracy itself, as a political
and social principle, stands to universal reason
and laws of humanity, and thus evinces deep
sympathies in the conscience of the Japanese
in general, then we must continually promote
its realization sincerely and passionately
without regard to its origin and descent. And
we believe that the essence of democracy is
the right path for Japan to follow in order
for the Japanese as a nation to keep their
rightful footing in an international society,
and for Japanese individuals to win faith and
respect from the community of mankind in
order to participate in its life. However, the
essence of democracy consists in political and
social ideals, and not in mere historical facts.
Although democracy as a fact carries this
universal ideal within itself, it exists merely in
particular and concrete limitations and forms,
and thus America has realized an American,
Britain, a British, and Switzerland, a Swiss
democracy. Therefore, there should be, in this
country, a democracy appropriate to Japan.

However, even though the democracy
in present day Japan has achieved a fairly
advanced shape as a political organization and
as-a social system, this state of affairs has not
been derived, as I have already mentioned,
from the spontaneous will of the Japanese
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themselves, but has proved sort of an import
which was partly forced upon the people in
general. Thus, we have been deficient in those
internal conditions (i.e., ethos) indispensable
for the management and development of
such an organization and system. In other
words, we are quite insufficient in democratic
thought, sentiment, life, experience and
training. Ours has shaped up well externally,
but is poor in living substance, as it were. It is
an irreplaceable duty of the new education to
nurture this substance. Now give your thought
to the fact that a democratic Japan with its frail
spiritual foundation cannot but confront those
serious and violent international conflicts
of an unprecedented scale, along with their
gruesome destiny, and you will realize that
this duty is all the more urgent. -

Il. The Fundamental Principles of New
Education.

These are already specified in the Fundamental
Law of Education, but surprisingly little attention
has been paid to them, inasmuch as laws and
systems have been abolished and established one
after another.

There is no dispute that the public
education system in Japan since the Meiji
period has been uniquely based on a national
supremacism. Upholding the Imperial
Rescript on Education as the supreme
authority, the system was intent on educating
children as nationals as well as subjects of
the Emperor, and it may be said to have been
negligent in educating them as individuals
and as persons. Given the international
political circumstances of the Meiji period,
and giving thought to the intentions and efforts
to strengthen and develop the underdeveloped
nation through national unity, who can deny



the great role which the Imperial Rescript
played under the historical and traditional
limitations of of the period, especially when
that person has some historical understanding.
On the other hand, it is extremely regrettable
that the same Rescript had been consistently
exalted, beyond any academic and critical
scrutiny, as the permanently unchangeable
national creed. In order not to follow the same
wake, and to exhibit its true spirit unerringly,
the New Fundamental Law of Education must
offer itself as the object of constant and novel
academic criticism and scrutiny.

lll. Difficulties of Education Reform.

Although the new 6-3-3-4 school system
with the Fundamental Law of Education
in its background had not been free from a
peculiar psychological influence under the
control of the Occupation forces, its major
outline was adopted through free deliberations
at the Education Reform Committee (later
renamed the Education Reform Council),
where the major responsibility rested with
the Japanese. The system’s enforcement had
to be implemented, however, despite various
difficulties which were well-anticipated,
inasmuch as the work had to be carried out
within a short period of time, under the special
conditions of the occupational control, in
the midst of the turmoil of revolutionary
changes in society. The major difficulties
consisted of: (1) implementing detailed
specific annual plans not yet matured, such as
the so-called two-year junior college system
which was introduced one year behind the
four-year system; (2) under the postwar
economic poverty and the unlimited progress
of inflation, the plans of reform were very far
from being backed by financial and material

support; and (3) because the system changed
so rapidly, the indispensable precondition of
teacher training fell much behind schedule.

IV. The Problem of Teacher Training.

The most urgent and important condition
for the guarantee of the substance of
any educational reform and for its sound
development is a massive training of good
teachers who are well-versed with the spirit of
reform and are fully capable of translating that
spirit into practice. :

Since the Meiji period, teachers for
compulsory education were mainly trained
in normal schools.. Until they were upgraded
to professional schools in 1943, these normal
schools were on the secondary level, and even

after their upgrading, the war-time conditions

did not afford solid measures for their
substantial improvement. As a system, these
normal schools had followed nationalistic
purposes faithfully and almost blindly, and
they are said to have trained future teachers
as cultural soldiers who were living tools for
the prosecution of national policies. With
a few exceptions, their graduates in general
were uncritically obedient to authority and
were said to be conspicuously plagued with
the heteronomous tendency of the worship
of the powerful. In postwar years these evils
were perceived so keenly that, even in the
Education Reform Committee, not a few
members insisted on the complete abolition

-of so-called teacher-training institutions. But

the total number of teachers necessary for
the national system of compulsory education,
including elementary and junior high schools,
reached around half a million, of which the
annual attrition rate was ten percent, and to
replace these fifty thousand teachers every
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year, the state would inevitably have to plan
to train at least some sixty to seventy percent
of them. To do so, the state could not but
reappoint a considerable number of teachers of
the old normal schools, to say nothing of using
their buildings and facilities. Thus, these
normal schools were reformed as radically as
possible by connecting and reestablishing with
other schools to make faculties of education
(at national universities) and national colleges
of liberal arts, and policies were adopted to
offer in principle four-year courses in these
faculties and colleges to be supplemented by
temporary two-year courses, wherein teachers
for compulsory schools would be trained in
the four-year courses as much as possible.
But, these plans are said to be much less than
thoroughly made and the goals too distant
to be attained. It is particularly necessary to
strengthen the faculty because those teachers
worthy of being treated as professors cannot
be prepared within a short period of time.

As already mentioned, formerly the
leading principles of public education had
been authorized by the Imperial Rescript on
Education, and its free criticism was virtually
forbidden as “disrespectful.” Thus, the
academia of education in Japan did not enjoy
freedom in the study of basic principles’of
education, and perhaps for this reason, could
not attract superior scholars. Under such a
special circumstance, the academic study of
education in this country tended to lag behind
other academic areas.

It indeed is pleasant and hopeful that
with the deepened recognition of the great
importance of education in postwar society,
along with an improvement in teachers’ social

status and their treatment, an atmosphere .

is fomented in which the academic study
of education has been gradually promoted
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actively among the younger generation.
Nonetheless, it will take some more years
before the unpleasant momentum of the past is
broken away completely.

V. Plans of ICU’s Graduate School of
Education

ICU’s duty, especially for the new Japan
as well as for the newly emerging countries
in the East, consists in training as many as
possible of those capable and trustworthy
persrons of world-wide perspective with
a Christian cultural background. For this
purpose ICU has founded first a college of
liberal arts, a rare kind of institution in this
country, in view of training, with an emphasis
upon liberal arts, those persons who are
general and rich in individuality. This effort is
to be followed by plans to establish a graduate
school of education in order to contribute to
the improvement of democratic education,
plans which reflect our general perception
that the situations mentioned above point
to the urgency of such work. The plans for
the establishment of the graduate school of
education are very important and of serious
significance, and they are in fact an extremely
difficult task. The reasons are: (1) because
of the special circumstance already referred
to, the absolute number of reliable scholars in
education is small in this country; (2) since
the start of the new system of universities
in 1949, there were formed rapidly fifty-
two faculties in national universities, three
in public ones, and eight in private ones, or
in all sixty-three faculties which are devoted
mainly to education and teacher-training and,
as a consequence, the demand for education-
related-scholars expanded so rapidly that
qualified scholars were all absorbed by these



faculties which still tell of their shortage;
(3) under such circumstances, ICU started
its effort a few years behind them, and
an effort to recruit from among Japanese
scholars, those professors fit not simply for a
faculty of education but also for an advanced
graduate school fulfilling the levels of ICU’s
expectations; (4) if, to avoid these immediate
difficulties, we depend mainly upon scholars
from outside Japan, we must consider the
possibility of being exposed to the danger
of becoming isolated from academic and
educational circles as well as from the general
society of Japan. In order to prevent this from
happening, at least one half of the faculty
members must be selected from among
Japanese scholars and, with the cooperation
of non-Japanese scholars, we must resolve

those specific and concrete problems of the

academic and educational worlds of our
country which are complicated, subtle and
difficult. The attainment of these goals would
in particular require a considerable amount
of time, financial resources, manpower, and
perseverance.

V. The Graduate School and the
Institute of Educational Research

ICU’s Graduate School must possess, in the
main, three functions. First, the function of a
research institution. Second, the function of
an educational institution. Third, the function
of a service institution in a specialized area.
Of these three, for the second function, we
must first obtain a legal charter from the
Ministry of Education through deliberation
at the University Chartering Council. In this
way, it is by no means easy to declare the
school’s public responsibility and to attain
its social status. Therefore, we have decided

to integrate the first and third functions to

establish the Institute of Educational Research
and Service in March 1953 in order to prepare

and promote a few of the basic conditions

for the future establishment of the graduate

school.

VIl. What are the Programs of the
Institute? '

A. Study of the Philosophy of Education.

The Institute aims to establish and
disseminate a new philosophy of education
which will analyze historically and
theoretically the spirit of the Fundamental
Law of Education as the charter of new
education and which will lay its ground
critically and systematically. For this
purpose, we must understand analytically,
in cooperation with competent scholars, the
historical and cultural baékgrounds as well as
the social realities of Japan, and thereon must
evaluate their strengths and shortcomings
without any hesitation in order to identify
the ideals through which we should guide,
purify and develop our education. To be sure
it is desirable and necessary that a limited
number of specialized scholars should delve
deeply and inquire thoroughly into the subject
and systematize a philosophy upon a broad
vision. But we do not depend solely upon
such an approach and are now planning, even
though it may inevitably look hasty, a kind
of cooperative study in the face of the urgent
situations in our country. Specifically, the
professor in charge of the project will reveal
his tentative replies to the task for discussion
among some thirty intellectuals in various
fields who have aspired sincerely to the

~ democratization of Japan. He will revise and

further develop his plans by absorbing their
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responses and, when the plans reach a certain
stage, will hold study conferences by bringing
together a number of classroom teachers and
will subject those philosophical theories to
critical analysis and understanding in the light
of actual educational experience.

- B. Study of Christian Principles in Education.

From the first religion and education
have maintained a very close relationship
in that they are both concerned with the
question of wherein lay the ultimate values
and significance of life. However, from
the perspective of securing the principle of
religious freedom, many of the civilized
countries have introduced a legal separation
between religion and education in public
education. To the extent that no-one should
be forced by others what to believe in or not,
religion entails the freedom of conscience
to an utmost degree. Therefore, it is quite
reasonable that those national and public
schools should refrain from any particular
religious education. On the other hand, a
particular religious education or an education
based on religious principles is not only freely
permitted but is even necessary when it is
given, under the respect of religious freedom
of those involved, either at a private school
or to voluntary individuals and society. It
is our position to see that dissemination
of the Christian spirit in this country is
indispensable. Although education based on
Christian principles in Japan has boasted a
considerably long history, the outcome of its
development was not necessarily satisfactory.
The task then is mainly to analyze, upon
a serious reflection on such a plight, the
conditions of the historical, social and
traditional cultures, of Japan and to test and
elucidate them in comparison with the true
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spirit of Christianity. The task furthermore
is to clarify how to cultivate and disseminate
Christian culture and scholarship in the
atmosphere of non-Christian Japan and other
Eastern countries, and how to train Christian
personalities. In short, a study of a Christian
philosophy of education.

C. Survey and Study of Education for
International Understanding.

Different nations and peoples have their
own unique characters, cultures, customs
and traditions. International justice and
world peace may be secured only when these
nations and peoples adopt these cultures and
traditions on the basis of a universal spirit
of internationalism for mankind, and only
when free nations and peoples cooperate
and supplement each other with the spirit
of tolerance, understanding and respect.
However, a nationalistic education tends to
absolutise easily a nation or a people to which
we happen to belong, and to disregard and
override the rights of others, and to fall into
ignorance, misunderstanding, and prejudice
toward neighbors. Education for international
understanding, which aims to overcome such
foolishness and injustice, and to learn of one’
s own country as well as others, forms a part
of international democracy, and dovetails
with the spirit of UNESCO. At this university
which stands on the international cooperation
of professors with different cultural and
academic backgrounds, nothing befits its
purpose better than to study education for
international understanding in concert with
UNESCO?’s activities.

D. Study of Educatlonal Psychology and
Educational Sociology
The foundational academic fields for the



contemporary scientific, inductive study of
education are said to consist of psychology
and sociology. As far as education is
concerned not simply with philosophical
ideals and value principles, but also with
the growth and development of actual
individuals and groups, scientific studies of
education are the problem of the genesis of
human formation. Especially for the past
half century, studies in the psychological
and sociological foundations of education
have marked rapid progress in Europe and
the United States. With reference to these,
educational studies in Japan must learn much
and promote their own unique programs. In
particular, unless education has under its
control scientific and analytical theories of
understanding concerning physiological
and psychological makings of children and
their developmental processes, as well as
those unconscious, unintended but enormous
functions, exerted by society, of educational
or anti-educational kinds, education tends to
degrade into an accumulation of subjective
opinions of individuals or of practiced beliefs.
It is in this sense that studies in educational
psychology as well as educational sociology
must be promoted.

E. Study and Experiments in Audio-visual

Education

Of the five senses of human beings, vision
and hearing are most intimately

related to the development of intelligence
and sentiment. Audio-visual education intends
to apply the modem development of science
and technology to achieve a superior effect
in education by remedying the deficiencies
of these two senses and by extending and
improving their strengths and essence.
Several countries studied this field during the

war in competition for educational efficiency,
and the United States especially made
rapid progress. Relying on the technology
and experimental theories of American
scholars in this field, we are now making
efforts to adapt them to realities in Japan,
thereby contributing to the improvement and
perfection of new education. Through the
educational application of magic lanterns,
film slides, movies, tape recorders, radios,
and televisions, for instance, the former
educational methods, which tended to rely
exclusively upon verbalism, we are planning
to advance not only educational effects at
our institution but also some collaborative
studies among universities as well as social
services, by promoting an education by
intuition, the new methods of language
teaching, the improvement of apparatus for
science education, the production of various
educational movie films, and the construction
of a tape library..

F. Survey of College Student Guidance. -

As the most delicate and difficult problem
confronting the universities of our country,
which may hold sway over Japan’s destiny,
this problem requires for its solution, before
anything else, an investigation into the actual
conditions of comprehensive student life.
Only on the basis of such a study should we
proceed to the study of the principles as well
as effective and relevant methods of student
guidance. Inasmuch as all this work entails
exalted scholarship, academic understanding,
and rich personal experience, we must be
cautious not to arrive at any conclusions

‘easily.

In studying Programs A, B, C, D, E and
F, interactions with the education offeredb in
the College of Liberal Arts must be made all
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the more intimate, and every effort should
be made to communicate with research
institutes at other educational and research
institutions. Due respect should be paid
not only to the establishment of theoretical
foundations, but also to the support accruing
from living educational experiences. A strong
warning should be taken against dogmatism
and prejudices, and straight criticisms of our
research results should be openly welcome,
thus securing the certainty and soundness of
our studies.

* See, for example, Fukuzawa Yukich, Itagaki
Taisuke and Okuma Shigenobu’s theories
of democratic rights, Ozaki Yukio, Shimada
Saburo, and the early Inukai Tsuyoshi’s
activities as congressional politicians,
the individualistic thought of Natsume
Soseki’s disciples, the “Shirakaba” School’s
humanism, Abe Isoo and Baba Tsunego’s
theories of social politics, Torii Sosen,
Oyama Ikuo, Hasegawa Nyozekan and
others’ literary and journalistic activities, the
enlightenment movement by Fukuda Tokuzo,
Yoshino Sakuzo and others’ Reimei-kai, and
in relation to this, the student movements
by Shinjin-kai and others, as well as the
movement for the emancipation of the
proletariat.
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