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ABSTRACT

The purpose of this dissertation was to propose and assess a model of language learning that would
account for important affective and cognitive factors in the Japan EFL context. The participants were
Japanese university EFL students in a rural technical university anonymously called here the University of
Kanto. The focus of the study was on the role and the interaction of four factors: Goals, Anxieties, Beliefs,
and Strategies. These four factors were investigated in relation to three measures of Academic Performance:
Proficiency, Attendance and Achievement. ,

Based in part on a review of research that had been conducted in North America, an initial version of
a model, called the Belief Mediation Model, was proposed. The defining feature of the Belief Mediation
Model was the isolation of Beliefs as a factor, and the positioning of Beliefs as a mediator between Goals
and Strategies. One assumption was that at the University of Kanto, and perhaps in Japan at"large, students
do not approach the learning of English as a “language” that might be used for communication but instead
asa “subject,"’ such as history or chemistry, to be studies and memorized in preparation for exams. Such
an orientation toward English, it wasAassumed would involve a different interaction of Goals, Anxieties,
Beliefs, and Strategies than those involved among Japanese studying Enghsh asa second language in places
like North America or the UK.

The Belief Medication Model and four component predictions were tested based on responses from 356
male Japanese students that were collected on six scales or questionnaires that involved Goal Orientations
(related to motivation), Anxieties, Language Learning Beliefs, General Learning Beliefs, Direct Language
Learning Strategies, and Indirect Language Learning Strategies. The Academic Performance of these
students was assessed based on the three measures mentioned above: a Proficiency test, a measure
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independent of any class; class attendance throughout the term in one English Grammar Class; and an
Achievement test based on the final grade in that class.

Based on an item analysis, factors were extracted. Based on regression analysis, it was found out that
the variances of one type of Strategles ‘Guess Strategles could be explained by five factors: Beliefs About
Speaking Well, Learning Goal Orientation, Beliefs About Confidence, Learning Context Beliefs, and
English Classroom Anxieties. Based on path analysis, it was found that the use of Guess Strategies was
affected by Learning Goal Orientation as well as by three intermediate Beliefs (Beliefs About Speaking
Well, Beliefs About Confidence, and Learning Context Behefs) No effect from Anxieties was found on the
use of Guess Strategies. .

Four component predictions were tested, and three of the four were supported by_ the results, which
may be summarized as follows: (a) The prediction that Beliefs would have a greater role than Anxieties
was supported. (b) The prediction that a Learning Goal Orientation (compared to a Performance Goal
Orientation) would be more likely to be related to Strategies was supported. (c) The prediction that certain
types of Strategies would be found to influence Academic Performance was not sup‘portéd. (d) Within
Academic Performance, the two-part prediction that Achievement would be related to both Attendance and
Proficiency was supported. ‘

One unexpected finding was that the Anxieties factor was found to have no role. This may be because
the Anxieties factor is compromised of different types (e.g., facilitating and debilitating Anxieties) which
need to be separated as factors. A second unexpected finding was that none of three measure of Academic
Performance was found to be related to Goals, Anxieties, Beliefs, or Strategies.

Recommendations for future research are given. One recommendation is that future researchers use
standardized and known tests for English (e.g., TOEFL) that assess all four skills (speaking, listening,
reading, and writing) separately, and that allow one to examine specific affective and cognitive factors in’
relation to specific skills. A second recommendation is to develop new scales for the assessment of Goals,
Anxieties, Beliefs, and Strategies that are more appropriate for Japanese university students in the Japan
EFL context. '
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